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THE MBTHOD OF WORK CIRCLES Iii THE TEACLING
OF T DEAF CHILDREN

by The Institute of Special Pedagogics,
Warsaw, Poland

It ie not the first time that the Special Pedagogics tekes
o lead in the sphere of research for the new and right nethods,

So it is now.

In the face of the recent school reform there is a necessity,
on the side of the Polish didactics, to reform also the way of
teaching normal children.

Such reforn of nethods had of necessity appcared in the field
of Special Pedagogics long oge. It hod to chnange old traditional
nethods for the new, better adjustavle methods to the progress of
the present day knowledge nbout a child.

It has bezen introduced into tcaching in Polish educational
systen of Special Pedagogics for the last thirty ycars. It heas
especinlly been done in the school of the mentally handicapped
and deaf children. It hos been called " 2 method of work circles"
end its aims and progress illustrate, riore or less, the tasks put
forth before the nev reforn: of the normal school. The method of
work circles calls for the dropping of the " passive consunption"
rethod in the traditionnl school (prof. Okor) and for giving the
school the atmosphere of interest, creativeness and activity to
both teacher and pupil.

fhe mecthod of work circles was invented by I aria Grzegorzewska

and it cvolved, as nost of the modern methods of teaching (among

others the whole movement ofﬁFreinet’s schools, vhat is distinctly

stated by its creator) from the method of 0. Decroly. The common
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basis of these nodern rethods is the nccessity of turning the 2t-
tention of the schoo) towards life. It finds its cxpression in a
slozan that was formmleted by Decroly: " a way to life lecds through
life itself". All kinds of nodern schoole make that slogon work
their own way. The method of work circles, as the nome itself sug-
gests in its turning to life, puts = specizl stress on the activity
and personal active participation in the process of knowledge.
The leading role of the Heacher is strongly
method of work circles is practised in the first
the elementary school. Like Decroly's method, nui others deriving
from it, it doesn't (as it is cften done in the treditional schools)
devide school curriculuw inio separate subjects (somctimes correla-
ted with each other) and scperately dealt with by the pupil.
Aceording to the psychophysical righteousncss of knowleds
thie method depends on o global appreach t0 the evenis, and presen-

tation of them to the pvpils in a way thot should possibly he giving
2

i
rtain whole, and be bascd centirely on the pupilsi own experience
9 J 'S &

hin wvery busy in the process of learning,
school work it nay tsnined by way of creoating especial-
iy favourable conditions Tox pupilis cetive observation made of the

mnost cuaracieristic objecen in the moss clharacteris

v

tic circumetances
(e.g. © cow in a zow-shed, vegetables in +he field or on the market
e%c.). This presentc usmally the nost inporiant and fundamental

part of the p-resented didactic wuit of the so called vork circle.

Chet unit alwa

B Trepr a fregrent of a larger whole waich,

in turn, is a paxrt of ancther stiil lorger ontli of the programme
(eeg. the daily ciicle “coal" represents o ament a larger circle,
for instence of 2 weokly circle “fuel” - the latter is a fragment

of still ancther circle of o monihly circle

to winter" ete.).

The next task of o r, usvally done in the classroon as
the seconé part of 5 classes, ls, along the creation of gcod
conditions for the personal obeervation work by pupils, to supply
them with the materia’ for making comperisons between the objects
that have alrsady been seen with the new ones of the sane type.

Its ain is the enlargement of their knowledge in different but
subjeciively related situations. For instance, children having

seen already a cow in 2 stable are shouwn cardboard pictures of
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children theuselves sugigest the need of heving o lock at the re-
sults of their spring uork on the school plet. Some of them had
already been therc before and brought various news about it. So,
all of then are grectly interested in oing S0 the gorden to see
what is going on there. The tcacher prepares the irip by showing
then tobles of pictures illustrating children's work on their beds.
The pictures are hanging ocn the wall. The children are looking a
the walil pictures ond try to remerber their own work. They answer
the following questions: how tiany beds they had, what was planted
or savn on then, whom they asked to take care of their beds in
suuner tine,

On the table in the classrcon there are lying pictures of the
vegetables with the capiions underncath. The children, in turn,
corie up to the table end cach ¢f then reads what is written on
the picture (showiwg it to the others). Then he comes up to the
blackboard and writes on it the name of the vegzetable (pointed
at by the teacher) which is growing on the beds.

The sumnary of these cnswers acre put on the blackboard by
the teacher: "We hove beds. There are prowings cerrois, beetroots,
dill, porsley, potatoes and scveral onions. In sunamer time the
bed was looked after by ! re. Coretaker". The children put all
this down in their exercise-books and then they draw vegetables
with their craoyons (uvithmetic Lowments).

Now the children
411 of them, in tum,

o besket for the crops; soile wiil s a water-can, =~ hoe,

and a rake. The teacher writes all this on the blackboard. Now

there is a2 talk between the teacher and the pupils about the tools,
their use and vhether they will be needed by then. Finally the chil-

ren mcke up their wind to carry all of the tools and if needed use

then: (some arithmetic problems arise thereant).

On their way to the gnrden the chilidren imagine various possi-
bilitics as to the changes they will finéd out there. They remind
one another of certain thinss that had token place during their work
there in the spring. One of then suggest cooking soup at school with
the vesetables from: the gorden, That is token up with great enthu-
siasm. The teacher, on the othcr hand, cxpresses the pessibility of

inviting somecone else to eat the soup. The children give various




=5 -

su;estions, they went to csk class nwaber Ia, or the teacher fronm
the other class, or the headasster., Finally, in cconscquence of their
$olk, they decide to ask kirs. Caretoker ns they wvont to jive her
their thonks for taking cerc of their plot during the summer tine
that is frow the waterin:, wecding ond thinning out the too densely
srowing: secdlings.

The plot beloaging tc class II cen be nlready secn in the dis-
tance. The children start running uerrily, cejoculations of various
pitch can be heard, hoppiness ond enthusiacsm doninate. The plot has
been kept well and tidy - the rows of plants are rich and beautiful,
it differs in that fron the neighbouring beds vhich have been kept
badly. The teacher tekes advantage of thet and gives thern & number
of puzzles to solve in conncction with the neccssity of having sun-
shine, hunidity and space for the growth and developiient of plants.

The children try the thickness of roots of the carrots and
parsleys, the growth of bulbs of potatoes. They compare thenm with
one another, they recognise these vegctobles by their leaves, the
look of roots, by their taste and suell (all the children take very
active share in these cxercisc of senses oand cropping up arithre-
tical moments). They plan which and how many vegetables to take for
soup (there orise zlso some arithmetical problens). They pull out
scie carrots, parsley, onions, dig up sorie petatoes and cut some
dill, The rest of the vegetables they will ieave for some mnore weeks
to grow on the beds. They uut the vegetables into several baskets,
anc carry them to scnocl, in turns, later Yo cook them in thc soup
for the next day.

Llready in the classroon they take out the vegetables and put
thent on the table cnd those of ther: vho are lezst clever once more
segregate thenm, identifying and finding out their naues. Aftervards
2ll of then with their teacher's help rake the plan of hew te cook
the soup, As only a fev children have any idea of how to cook o
soup the teacher tells azll the children to enquire 2t honme or in
the school kitchen how to cook it. At the sare time he tells then
to bring sorie necessary things to season it. Scome butter and salt
are necessary. To cnd the lesson they work out 2 text of invitation
that they intend to send to their guest. kinch child speaks cut hisg

oun invitetion. The teacher corrects end hclps them. Finally they

choose out one they think thc best. The child vhich can writc best
9
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urites that text on the blackboord - all children write it on slips

of peper ond the one thot is Lest written they will send to i'rs.

Corcicnker, (Cl:us II thanks : rs. Carctoker for her care cver the beds

and csks her to soup tomorrov.)

.e can scc that the teacher workin; by the work circles nethod
corbines didactic ways with the other pedazoic and thercpeutic
principles. He crentes suitnoble conditions required for physical
exercise, for happiness ond full hoppiness into the barganin, i.e.
happiness and satisfrction resulting fron on interesting ond creative
vork. Tts fruits were cleorly seen. They create o scnse of one's cvn
efficiency and usefulness. The teacher here is, first of cll, thinking
of hov best to orzonize children's collective work (morecver he
spurns the: to develop their possibilities for organizing collective
work by thouselves), A1l the timec his nttention is fixed on every-
thing in childéren'c life which iny decpen their knowledge and emo-
tions. He dircets then to cevelop the crective, clear and scholarly
nttitude towords the surrounding events end tc¢ making thei. share
feelinzs and results of cooperction with others.

It is alaost iupossible to enunerate thc vorious ecducntioneol
ospects and pessibilities lyin/s in front of the tcacher who works
with this method in his didactic work. All of them, as o vhole,
represent o basis on uhich he is buildin; hos uay to introduce
children into the world. This scers to be the esscnce of rotional
instruction. For one of the aoest important rules of this nethod
is, that it is inpossible to satisfy children's thirst for knowledge
in isclotion frow thce total nunber of their verious necds.

The nmethoé of work circles opproaches children's nceds ns o
uniforn psychological phenorenon. They nust be taken inte consi-
derntion o8 o vhole without the omission of ony cssentials,

Thus ;lobally prescnted motter will encble 2 teocher te put
intc proctice the cducational nims thot cre charccteristic for the
type of the school.

The method of work circles in rcclisation of its ains neces-
sitated by the bio-physiv-ncuro-psychological laws of instruction
are bnsed on the folloving cutline of develoeping wechanisiis thot
fort. o natural way for instructive and euotional processes, thus

espircd to:
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Une's ovn instructive and ciotional oxperiace srodually

developing new instructive ond cnotional contents that forn
tossether the perianent complexitics thnt are shoped entirely
individunlly (personzal and euoticnal dynaaic stereotypes).

0,

-~

The processes of annlisis, syntesis, dedueting, Jjudgeuent, va-
luntion, direciing tendencies that had nct been imposed upon
froa the cutside but always connected with a given experience

-

os its inevitable consequences, its so to speak. fruits.

Recreative and cruative share (cxpresscd by acceptotion or ne-

sation) in the surroundin: natural and sceial cormunity.

o theoreticnl idea of the work circles methods,
the idea adaptction into 1life of o singular hunan being, thus be-
ng the most important problem of the school and the problen of
school :ethods.
Now it is necessary o put a guestion how the work circles
ethods solve concrete tasks in face of thus presented proble:m.
It »equires on the sidc of teachers to put folloving duties in-

tice (independently of the teachin  naterial):

(1) Crenting best cond:iions for jood reception of iupressions (i.e,
for the natural and rot spurned on by various wvays, like con-
nonds or prohibitions), for corcentration of attention, fer
fixing students interest o: naturally developing or introduced

by the sceocher roups of inpressions,
v 4 - -

brcadly vndersteed, i.c. with the attitude
yation towards certoin phenorenons, thet is those which are
usuclly cortrary to the nature of pursuit of the given ian,

Such negation is considered to be an cxaunle of jood adantation.

(3) Creatin;; conditions which would encble o student to reccive his

iipressions of hinself, without inposing them on hin as the
contents for ueiorisation. It Lust be whet ve colloguially eall

personal experience.

a2
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Creasing conditicns vhiecn would ennblc n student the insegro-

tion of prcup inyressior:s with She clready kuowa.

L b

Creantin; conditions in which the irpressiuns would L received

wdar the indlnence of Jood motives (intorest, gaicty, syupathy,
scnse of scouvity, understandin: and cericinty that the duties

ond respongil A1 be adapted to onels possibilities ete).

plisicn ' whica would cneblic a studsut to find

nrodar uny ol developnent sné also how o

w

diteh o gdudend would atlain satis

Ivdividiual and ¢oll 2iive endenvoura

n wvhich 2 student wouvld be 2ble *to deve-
» Por individnal work that iz undaor:tood as

sue cor-dikions should give him good

in {ron%
of work ciiclcesua,
any concrete and so nunerous

axarples ox »pl

Tt ia endite (isions shaot i order B0 roclis the nbove 1‘1,‘!_?_'3:‘:_‘.

inpovriant for the work cire’os nethod; it ie i gible %o Raep
the tradiiicnal forw of school crzonizaii:-n.

y taught by the work circlcs zcthod
Bl wvould enable then best to

cn to the ai:n chey sc efore thensclves and to the nuhject
their wvork. X% is usually in o

at o gustmuf'icc, at a shocaanlker!

zedo ete. Sometines + 2y mey work in the

o

Lo COIY -

they hnd gathiered, in ;rod oxdor,
works ete.
Curs childien uio are toanszht by the vork cireles method !

no textbooks (Freined s atkisnde 1 very auch like ocurs, ho
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thot 2 nenuel with its troditional systen of lessons presents the
greatest harn done to the childron by the tcncher). Children nre
touht by the methed of work cirelecs anl instcnd of nanucls thoy
hove notobooks into vhich thoy put notee on enccuntored inpressions.
<henevor they wish to refresh their rcnory on suiething,they look
into it, and it nust be stated thet the notebook becoies dear to
the children. It is difficult for then: to nort with it.

Ais has been seid befure the materinl iven to children ot

school in lower classes, is not given n2s in traditional school,

systenatically according to the degree of difficulties in the
sphere of school techniques (rending, writing, arithmetics). They

are not thought of as the mein link "leadins" the work on child!s
developnent.

The extent of child's education is Conc according tc certain
systen within entirely differcnt cate;crics - not so strongely

orualistic as it is now in the preosent day traditional teaching
(that adjust the studied materizl to, for instonce, the coinci-
dence of letters in tia prirer).

Our frome of the systen is the contents froi:e i.e. learn end
feel. It ongulfs larger ond larger contents of studies parellelly
%o & child's develcpnent, bccouse one of the nost inmportant rules
of the vork circles method is that the childron nust knoi: that
everything they do is justificd and thot vhotever they ﬁo lies on
the vay of their further develontent, iie are ageinst all the
ectivities vhone significance is not clear to then (reading for the
sake of rending, writing for writing, etc.). The chilédren have to
real in order to leorn sonethin:, to fix in n:emory, to preserve
ete.

But to give n chonce to the schecol techniques to coie to o
certain nechanical stoqe we give cnch closs two hours o weck in
which “he children leorn hou to vrite prettily, learn multipli-
catior table ete. that is to the exercises vhich in the time of
happy course of exyeriicntel learning,in cne week,iny be too few.

The children undcrstond the significance of thosc excrciscs
and renlise that they will help thoen in putting devn everything
they learn by experiencec, i.c. their iipreesions,; calculations

and s8¢ on,
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Such, therefore, is onc of the nain rules of the work circles
nethed: to aake;rcading,'uriting and arithietics é&rﬁe the purpose
of practical education and thereby to help children to cope with
the situations by themselves. On the controry, the treditional
scheel systen had és its ain the subjection of the practical
experience and phencuencns to the already known letters and their
ays. In connection with the social value of this method let us
quote i aria Grzegorzewsko:

"This method requires team work, otherwise it will not be suc-
cessful in acquiring various knowledge in the process of education,
in ccllective synteses, in collective interpretations of the given
entities, in various presentations cf a probleni. Such work may make
up and develop various socisl values. Everything is practically
studied, acquired by experience, deduced by reascning and always
having in ind a cere about the whole. It tells how to help to

achieve the to work well, honestly, accurately, otherwise

ain,
everything will

s0 wreng, for instance onc thing will not work

G
wvith another, there will not be found comnon neasure, etc,

5o then to advise, droxw attention to, wern, assist, encourage,
show, cxplain - all to the mutuzl and victorious coverconing of
the difficulties. Everything inse of responsibility for
the common cause. Graduzl ild bezins to¢ understand how to
satisfy its own needs
lective and its share in it.

Llvays ond everyvhere this problem is o living thing and i
is quite clear in all matters connected with a child's
those of its cocllective. The method is teking shape in a

Its progranm is taken according Lo the experience of the lover clas-
ses, from the natural surrouwndings (rich contents of the social
life of the nearesi community).

Those first contents that have Leen expcerienced and gradually
studied introduce their y@unu student into the way of sccizl life
and of social duties, and sleuly shape in hi: avoreness of his
position and duties in relation to the comuunity and teach him
hov to attoin active position in life."(liaria Grzegorzewska)

Now we can see how this conpact ané logical vhole represen-

ted by the nethod of work circles and its fruitful practical re-




L.ZP.P.T.
Cena detaliczna zt 1.50




